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Visualizing the Curriculum 
Educational Policy & Leadership 825  
Autumn, 2009 
Tuesday 7-9:18 
Ramseyer 166 

Rick Voithofer, Ph.D. 
Office: 104 Ramseyer Hall 

Office hours: Wed. 2-5 or by appointment 
phone: 247-7945 

email: voithofer.2@osu.edu 
Carmen: http://carmen.osu.edu 

 
Visual representations conveyed through television, film, (text)books, CD-ROMs, DVDs, web sites, 
videotapes, billboards, computer operating systems and programs, architecture, medical imagery, 
microscopes, telescopes, newspapers, cell phones, video games, and magazines have profound 
implications for how individuals in globalized societies see themselves and construct their knowledge 
and identities. The impact of popular culture representations on learners can be seen in how students 
construct their classed, (dis)abled, sexual, sized, gendered, regional, ethnic and racialized identities; 
the products that they buy; the clothes that they wear; the discourses that they use; and the priorities 
that they establish for their lives. The study of visual culture offers an insight into what is important, 
relevant, influential and desirable for those learning with media.  
 
Visual and media literacies can be defined as the competencies necessary to critically integrate the 
visual representations and symbols that a person encounters into their learning and life. These literacies 
allow someone to interpret their environment, communicate ideas with images, and understand the 
ways various media visual convey their messages and arguments. 
 
In broad terms curriculum theory not only describes what we teach but also relates to the processes 
and contexts of learning including curricula as historical, cultural, social, and political texts and 
practices. In looking at curriculum theory we will ask questions about what knowledge is valued, 
whose knowledge is valued, and how knowledge is valued in a visual curriculum.  
 
This course will explore the issues and tensions that emerge when we consider visual culture, visual 
literacy and curriculum theory through multiple theoretical lenses and methodological approaches. 
The class will draw connections between the analysis and production of visual curriculum materials as 
they relate to learning, culture, power and representation. Through these considerations you will begin 
to develop a praxis for utilizing images as teaching tools that take into consideration the numerous 
factors that influence the interpretation and integration of images into learning. 
 
SCHEDULE 
 

Week Topic Reading Due 

Week 2 
(9/29) 

Course Introduction Carmen Reading(s): 

1) Natharius 
2) Callow  
3) Keifer-Boyd, Amburgy, and 

Knight 
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Week 3 
(10/6) 

Foundations  
 
Visual Culture 
 
 

Book(s): 
Rose chs. 1-3 
 
Carmen Reading(s): 

4) Sturken & Cartwright 
5) Jenks 
6) Burns 
7) Freedman 
8) Duncan 
 

Week 3  Posting 
 
Bring a visual artifact to 
class (A-F)1 
 
 

Week 4 
(10/13) 

Structuralism / 
Semiotics  

Book(s): 
Rose chs. 4&5 
 
Carmen Reading(s): 

9) Seidman 
10) Yannicopoulou 
11) Barrett 

Week 4 Posting with link to 
annotated Flickr image. 
 
Bring a visual artifact to 
class (G-L) 
 
 

Week 5 
(10/20) 

Visual and Media 
Literacy I - 
Introductions 
 

Carmen Reading(s): 

12) Heiligmann & Shields 
13) Heiligmann & Shields 
14) Metros 
15) Spalter and Dam 
 

Week 5 posting  
 
Bring a visual artifact to 
class (M-Q) 

Week 6 
(10/27) 

Discuss Project 1 
 
Visual and Media 
Literacy I I- I 
Media Literacy 
 

Carmen Reading(s): 

 
16) Alvermann & Hagood 
17) Scharrer 
18) Martinson 
19) Schwarz 
20) Horn 
21) Stroupe 
 

Project 1 

Week 7 
(11/3) 

Visual and Media 
Literacy III – The 
Curriculum   
 

Carmen Reading(s): 
 
22) Sturken & Cartwright 
23) Watkins, Miller, & Brubaker 
24) Hofer & Swan 
25) Lowe 
26) Tannenbaum 
27) Duncum 
28) Kramer 

Week 7 posting  
 
Bring a visual artifact to 
class (R-Z) 

Week 8 
(11/10) 

Post structuralism, 
Representation 
(Discourse, 

Book(s): 
Rose chs. 7 & 8 
 

Week 8 posting ( 
 
Bring a visual artifact to 

                     
1 Visual artifacts can include photographs, educational videos, films, posters, TV clips, books, textbooks, 
educational visual aids, web sites, CD-ROMs, advertisements, etc. (i.e. anything that uses visuals to 
teach/communicate a message/idea/concept/etc.). When you bring your artifact, be prepared to talk about it 
using that week’s readings and be able to relate the artifact to your educational or research interests. Please let 
me know in advance if you have a particular screening need for your artifact. We often don’t get to all of the 
artifacts in a class, so select something that you don’t mind bringing another week or let me know before class 
that you would like to go early. I would like to know a couple of days before class what you intend to bring as your 
artifact.  Please keep your presentation to no more than 10 minutes. 
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Subjectivity) Carmen Reading(s): 
29) Smith 

class 
 

Week 9 
(11/17) 

Visual Rhetoric 
 

Carmen Reading(s): 
 
 
30) Blair  
31) Foss 
32) Rice 
33) Peterson 
34) Westbrook 
35) Cyphert 

Final Project Proposal 

Week 10 
(11/24) 

Globalization and 
Postcolonialism 
 

Carmen Reading(s): 
 
36) Sturken & Cartwright 
37) Web Readings on 
Postcolonialism 
38) Duffelmeyer   
39) NPR Story on Paris Museum 
40) Mitchell 

Week 10 posting 
 

Week 11 
(12/4)  

Studying the 
Interpretation of 
Images / Visuals in 
Research 
Synthesis 

Book(s): 
Rose chs. 9-12 
 
Carmen Reading(s): 
41) Sliwinski 
 

Final Projects are due 
Tuesday 12/8 by 5:00 pm. 

 
PROJECTS & ASSESSMENTS 
 
Note: For projects 1 make certain that you cite at least eight (8) course readings and cite at least 
fifteen (15) course readings for your final paper. You may substitute two (2) of your own citations for 
project 1 and four (4) citations for the final project.  The Rose book will always count as one (1) 
citation. When you cite a reading make certain that you give some indication of what the author(s) 
say. For example, rather than write, “In my paper I will use a poststructural perspective (author1, year; 
author2, year)”, I would prefer you write something like, “In my paper I use a poststructural framework. 
This framework will borrow from author1’s (xxxx) notion of X and author2’s conception of XX. These two 
perspective complement each other because xxx. Using these two perspectives will allow me to do 
xxx, while not allowing for xxx.” You should use APA style for your in-text citations and references. All 
papers should be double-spaced, use a 10-12 point font and have 1-inch margins.  
 
Note to PhD Students: I strongly encourage you to use the projects from this course to work towards 
the first draft of a conference paper or journal manuscript. I will work with you to target an appropriate 
journal or conference for your work.   
  
Project #1 (20 %): Please choose one (1) of the following options.  
 

Option 1: Create a visual curriculum that teaches a part of a lesson using one of the analytical 
approaches/theoretical frameworks that have been covered up until this point in the course. This 
project could include a series of pictures, a PowerPoint presentation, a video, or anything that uses 
visuals to teach an idea, concept, position, or argument.  Include a seven (7) page description to 
accompany your project that contextualizes it within a particular social, cultural, historical, 
pedagogical, theoretical and/or political setting. Cite at least eight (8) course readings for this 
project. The Rose book will always count as one (1) citation. 
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Option 2: Use one of the analytical approaches/theoretical frameworks that have been covered 
up until this point in the course to analyze a visual curriculum. Your paper should be 10 (ten) pages 
long. You should contextualize your paper within a particular social, cultural, historical, 
pedagogical, theoretical and/or political moment. In other words you should write your analysis 
with a particular consumer of the visuals in mind. Cite at least eight (8) course readings for this 
project. The Rose book will always count as one (1) citation. 

 
Final Project Proposal (20 %) – This proposal will allow you to get feedback for your final project in 
which you will either create or analyze a visual curriculum. You may continue the work from your first 
project or begin a new topic.  In your proposal describe the defining question(s) that your project will 
address.  Be certain to provide a justification for the need to answer this question or questions. In this 
part of the paper outline the visuals that will ground your project. Next, lay out the theoretical 
framework that will ground your analysis or visual curriculum. In the following section, contextualize 
your paper within a particular social, cultural, historical, pedagogical, theoretical and/or political 
moment. In other words you should create your project with a particular audience in mind. Finally, 
describe the steps that you will take to answer your question, using the framework that you outlined, 
within the context that you provided. In other words, the final section should describe the methods 
that you will use to either create a visual curriculum or analyze one.  
 
Length: 5 double-spaced pages not including references. 
 

.  
Final Project (30 %)  
 

If you analyze a visual curriculum, the paper should be twenty (20) pages long. If you create a 
visual curriculum you should include a twelve (12) page paper along with the visuals that you 
create.  The analysis or design should address the images/ imagery/ graphics/ animation/ video in 
a textbook, CD-ROM, web site, educational film, etc. For this project you will select a theoretical 
perspective or a cohesive theoretical bricolage2. If you have an idea for your final project that 
better suites your interests and goals, I am willing to negotiate an equivalent alternative 
assignment. Cite at least fifteen (15) course readings for this project. The Rose book will always 
count as one (1) citation. 
 

Discussion Board Postings (24%, 4% for each post)  
 

For weeks 3-5, 7-8, and 10 you will be required to post a response to the readings on the Carmen 
discussion board for that week. Although there is no reflection due on weeks 6 & 9 you are still 
required to complete the readings for those weeks. Your responses should reflect questions that 
the readings raised for you, issues and concepts that you learned, and how you can/will/are 
applying the readings to your own practice and scholarship. I am less interested in whether you 
liked or disliked a reading, but rather would like you to focus on substantive statements about the 
ideas expressed in the reading.  Each post should be between 300-600 words (about 1-2 double-
spaced pages) and be completed by midnight the day before class (Monday).  
 
Week 4 posting – For your week 4 posting, I would like you to annotate an image of your choice 
using the labeling features of flickr.com. Specifically identify the signs (signifiers & signified) and the 
connotations and denotations of the image, in addition to any other semiotic elements that you 
would like to identify. You should link to your flickr image from your discussion board posting. 
 

 
   

                     
2 bricolage n. - Something made or put together using whatever materials happen to be available: “Even the 
decor is a bricolage, a mix of this and that” (Concise Oxford Dictionary) 
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REQUIRED BOOK: Available at: BARNES & NOBLE, THE OHIO STATE UNIVERSITY BOOKSTORE. 1598 N. High 
Street SE Corner of High & 11th. Columbus, Ohio 43201. p 614-247-2000 
 

Rose, G. (2007). Visual methodologies, 2nd Ed. Sage: London 
 
Online Readings: (Available in the “Content” section on Carmen) 
 

1) Natharius, D. (2004). More We Know, the More We See. American Behavioral Scientist, 48 (2), 
238-247. 

 
2) Callow (2006). Images, politics and multiliteracies: Using a visual metalanguage. Australian 

Journal of Language and Literacy, 29 (1), 7-23 
 
3) Keifer-Boyd, K., Amburgy, P., & Knight, W.B. (2007). Unpacking Privilege: Memory, Culture, 

Gender, Race, and Power in Visual Culture. Art Education,.  60 (3), 19-24. 
 
4) Sturken, M. & Cartwright, L. (2001). Images, Power, and Politics (ch. 1). Practices of looking: An 

introduction to visual culture (pp. 10-44). Oxford University Press: Oxford.  
 

5) Jenks, C. (1995). The centrality of the eye in western culture: An introduction. In C. Jenks (Ed.) 
Visual Culture (pp. 1-25.). Routledge: London. 

 
6) Burns. M. (2006). A Thousand Words: Promoting Teachers’ Visual Literacy Skills. Multimedia and 

Internet in Schools, 13 (1). 16-20. 
 
7) Freedman, K. (2003). The Importance of Student Artistic Production to Teaching Visual Culture. 

Art Education, 56 (2), 38-43. 
 
8) Duncum, P. (2003).Visual Culture in the Classroom. Art Education, 56 (2), 25-32.  
 
9) Seidman, S. (2004). Teaching Students Visual-Design Skills by Having Them Study and Design 

Posters. Journal of Visual Literacy, 23 (2), 155-164, 
 
10) Yannicopoulou. A (2004). Visual aspects of written texts: preschoolers view comics. 

Educational studies in language and literature, 4, 169-181 
 
11) Barrett (2003). Interpreting Visual Culture.  Art Education, 56 (2), 6-12. 

 
12) Heiligmann & Shields, (2005). Media Literacy, Visual Syntax, and Magazine Advertisements. 

Journal of Visual Litearcy, 25 (1), 41-6. 
 
13) Van Heertum, R.  & Share, J., (2006). A New Direction  For Multiple Literacy Education. Mcgill 

Journal of Education, 41 (3), 249-265.  
 

14) Metros (2008). The Educator's Role in Preparing Visually Literate Learners, Theory Into Practice, 
47, 102-109. 
 

15) Spalter and Dam (2008). Digital Visual Literacy, 47, 93-101. 
 

 
16) Alvermann, D., & Hagood, M., (2000). Critical Media Literacy: Research, Theory, and Practice 

in "New Times", The Journal of Educational Research, 93 (3), 193-205. 
 
17) Scharrer, E. (2003).  Making a case for media literacy in the curriculum: Outcomes and 

assessment. Journal Of Adolescent & Adult Literacy, 46 (4), 354-358. 
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18) Martinson, D. (2004).  Media Literacy Education: No Longer a Curriculum Option. The 
Educational Forum, 68 (2), 154-160. 

 
19) Schwarz, (2005). Renewing The Humanities Through Media Literacy. Journal of Curriculum and 

Supervision, 19 (1), 44-53. 
 
20) Horn, R. (2003). Developing a Critical Awareness of the Hidden Curriculum through Media 

Literacy, Clearing House, 76 (6). 298-300. 
 

21) Stroupe (2007). Hacking the cool: The shape of writing culture in the space of New Media, 
Computers and Composition, 24, 421–442 

 
22) Sturken, M. & Cartwright, L. (2001). Scientific Looking, Looking at Science. (ch. 8).  Practices of 

looking: An Introduction to visual culture. (pp. 279-314). Oxford University Press: Oxford.  
 
23) Watkins J, Miller, E Brubaker, D. (2004). The Role of the Visual Image, Journal of Visual Literacy, 24 

(I), 23-40. 
 
24) Hofer, M., & Swan, K. O. (2005). Digital image manipulation, Contemporary Issues in Technology 

and Teacher Education, 5(3/4), 290-299. 
 
25) Lowe, R. (2000). Visual Literacy and Learning in Science, ED463945 

 
26) Tannenbaum, M., Goldstein, A. (2005). Multiliteracies as a Bridge Between the Curriculum and the 

Individual. Journal of Visual Literacy, 25 (2), 123-144. 
 
27) Duncum, P. (2004).  Visual Culture Isn't Just Visual: Multiliteracy, Multimodality and Meaning. 

Studies in Art Education, 45(3), 252-264. 
 
28) Kramer, R. (2003). Impressionable Minds, Indelible Images: The Messages of Image and Branding. 

Clearing House, 76 (6), 300-304. 
 
29) Smith, P. (2001). Ch. 7 The poststructural turn. (pp. 117-132). In Cultural Theory, Blackwell Publishers: 

New York.  
 

30) Blair (1996). The possibility and actuality of visual arguments. Argumentation & Advocacy, 33(1), 
23-39. 

 
31) Foss (1994). A Rhetorical Schema for the evaluation of visual imagery. Communication Studies, 45, 

213-224. 
 

32) Peterson (2001). The rhetorical criticism of visual elements: An alternative to Foss's Schema. 
Southern Communication Journal, 67 (1),19 — 32. 

 
33) Rice (2004). A Critical Review of Visual Rhetoric in a Postmodern Age: Complementing, Extending, 

and Presenting New Ideas. Review of Communication, 4, (1/2), 63–74. 
 

34) Westbrook (2006). Visual Rhetoric in a Culture of Fear: Impediments to Multimedia Production. 
College English, 68 (5), 457-480. 

 
35) Cyphert (2007). Presentation Technology in the Age of Electronic Eloquence: From Visual Aid to 

Visual Rhetoric. Communication Education, 56 (2),168 — 192. 
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36) Sturken, M. & Cartwright, L. (2001). The Global Flow of Visual Culture (ch. 9).  Practices of looking: 
An Introduction to visual culture. (pp. 315-346). Oxford University Press: Oxford.  
 

37) The Imperial Archive: Key Concepts in Postcolonial Studies. 
http://www.qub.ac.uk/schools/SchoolofEnglish/imperial/key-concepts/key-concepts.htm. 

Read the entries on Aboriginal / Indigenous peoples, African-American & Postcolonial Studies, 
Cartography, Exoticism, Feminism and Postcolonialism, 'Going Native', Hybridity, Orientalism, 
Savage / Civilised, & Travel and Exploration.  

 
38) Duffelmeyer, B (2004).Visualizing Respect: Visual Media. Journal of Visual Literacy, 24 (2), 165-

184. 
 
39) New Paris Art Museum Finds Many Critics. NPR 

 
40) Mitchell (2007). World pictures: Globalization and visual culture, Neohelicon , 2, 49–59 

 
41) Sliwinski (2008). New York Transfixed: Notes on the Expression of Fear. The Review of Education, 

Pedagogy, and Cultural Studies, 30, 232–252. 

GRADING SCALE 

 
94-100 A 87-89 B+ 80-84 B- 75-76 C 67-69 D+ 60-64 D- 
90-93 A- 85-86 B 77-79 C+ 70-74 C- 65-66 D <59 E 

 
 

Any student who feels s/he may need an accommodation based on the impact of a disability should 
contact me privately to discuss your specific needs. Please contact the Office for Disability Services at 
614-292-3307 in room 150 Pomerene Hall to coordinate reasonable accommodations for students with 
documented disabilities. 


