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COURSE DESCRIPTION 
 
Welcome! In this course you will learn about the basics of teaching online. While there are similarities between 
teaching in a traditional classroom and an online class, there are a number of significant differences that you will need 
to learn in order to be a successful online teacher. This course will start you on the path to meeting the unique learning 
needs of online students. 
 
As you will go through the course you will have the opportunity to hear the perspectives of a group of ten ECOT 
TOSAs (Teachers on Special Assignment) who were interviewed for this course. ECOT is an online charter school in 
Ohio serving 9000 students. These TOSAs work in a range of content areas and grade levels. Pay particular attention 
to what they say, as their experiences will help you to complete the course activities, and more importantly to improve 
your effectiveness as an online teacher. 
 
This course is organized around the North American Council for Online Learning (iNACOL) national standards for 
quality online teaching.  iNACOL, an international association for K-12 online learning, is a non-profit organization 
that facilitates collaboration, advocacy, and research to enhance quality K-12 online teaching and learning. The 
national standards for online teaching are designed to provide online educators with a set of quality guidelines for 
online teaching and instructional design.  The 10 lessons in this course reflect these standards which include: 
 
 

1) The teacher meets the professional teaching standards established by a state-licensing agency or the teacher 
has academic credentials in the field in which he or she is teaching.    

2) The teacher has the prerequisite technology skills to teach online.    
3) The teacher plans, designs and incorporates strategies to encourage active learning, interaction, participation 

and collaboration in the online environment.    
4) The teacher provides online leadership in a manner that promotes student success through regular feedback, 

prompt response and clear expectations.   
5) The teacher models, guides and encourages legal, ethical, safe and healthy behavior related to technology use.  
6) The teacher understands and is responsive to students with special needs in the online classroom.    
7) The teacher demonstrates competencies in creating and implementing assessments in online learning 

environments in ways that assure validity and reliability of instruments and procedures.    
8) The teacher develops and delivers assessments, projects, and assignments that meet standards-based learning 

goals and assesses learning progress by measuring student achievement of learning goals.    
9) The teacher demonstrates competencies in using data and findings from assessments and other data sources to 

modify instructional methods and content and to guide student learning.    
10)  The teacher demonstrates frequent and effective strategies that enable both teacher and students to complete 

self- and pre-assessments.   
11)  The teacher collaborates with colleagues.    
12)  The teacher arranges media and content to help students and teachers transfer knowledge most effectively in 

the online environment. 
 



 

 2 

COURSE OBJECTIVES/LEARNING OUTCOMES 
 
Following successful completion of this course, you will be able to….    
 

• Understand the different components that make a successful online course for K12 students 
• Assess how well their technology skills will support effective K12 online teaching 
• Match learning outcomes with state content standards 
• Select the appropriate uses for asynchronous communication in a K12 online course  
• Facilitate an asynchronous discussion  
• Be able to differentiate and facilitate the different kinds of presence in an online K12 community of inquiry: 

teaching presence, social presence, and cognitive presence  
• Select the appropriate uses for synchronous communication in a K12 online course  
• Facilitate a synchronous discussion  
• Utilize email to effectively support K12 online instruction 
• Understand copyright laws and fair use guidelines when selection and creating online learning materials 
• Be able to search for and utilize online resources for K12 distance teaching 
• Be able to identity and address academic dishonesty in a K12 online environment 
• Be able to identity, prevent and address cyberbullying 
• Understand the importance of metacognition in online learning and be able to help students develop their 

metacognitive capacities 
• Develop appropriate assessments for K12 online learning 
• Individualize instruction for K12 online learning 
• Understand the basics of time management while teaching online 
• Be able to set up a proper computing environment that is ergonomic and well organized for teaching K12 

students online 
 
TOPICAL OUTLINE 
 
Week 1 – Introduction 
 
In this first week you will complete three activities that will introduce you to the unique skills necessary to teach 
online. In the first activity, you will read and respond to an article about the common myths around virtual schools. In 
the second activity, you will study award-winning courses and look for specific aspects of the course and what makes 
the course successful. In the third and final activity, you will read about a study that identified the specific 
characteristics of successful online teachers. These characteristics are divided into the following categories: general 
characteristics, communication and community building skills, engaging students with content, making courses 
meaningful, assessment, classroom management, providing support, and technology skills. In this activity, you will 
read about each quality, read some direct quotes from online teachers showing that quality, and then reflect on your 
capacity to carry out these qualities in your own online teachings. 
 
Week 2 - Technology Skills 
 
Online instruction is a technology-driven form of teaching. It requires you to have a variety of computer and 
troubleshooting skills in order to effectively produce content, facilitate learning through various forms of online 
communication, and support students. Without a basic knowledge in all of these areas, it will be difficult for you to 
translate your teaching knowledge into an online context. 

This lesson will give you an opportunity to assess your technology skills in a variety of areas including basic 
computer concepts, basic computer skills, word processing, spreadsheets, presentations, course management systems, 
troubleshooting, and media production. 

Relevant NACOL Standards: 
 
•    Demonstrates the ability to effectively use word-processing, spreadsheet and presentation software.  
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•    Demonstrates effective use of Internet browsers, email applications and appropriate online etiquette.  
•    Utilizes synchronous and asynchronous tools (e.g., discussion boards, chat tools, electronic whiteboards) 
effectively.  
•    Troubleshoots typical software and hardware problems (i.e., change passwords, download plug-ins, etc).  
•    Demonstrates growth in technology knowledge and skills in order to stay current with emerging technologies and 
trends. 
 
Week 3 - Interaction, Participation, Collaboration 
 
An effective online teacher plans, designs and incorporate strategies to encourage active learning, interaction, 
participation and collaboration in the online environment. In order to do this they must do three things: create 
cognitive presence, social presence, and teaching presence.    
 
Social presence is the ability of students in an online course to project themselves socially and emotionally, as ‘real’ 
people through the medium of communication being used. The communication medium in which the community is 
working has a serious impact on social presence and it is important to minimize communication anxiety. 
 
Cognitive presence is the extent to which students are able to construct and confirm meaning through sustained 
reflection and discourse in an online class.   
 
Teaching presence is the design, facilitation and direction of cognitive and social processes for the purpose of 
realizing personally meaningful and educationally worthwhile learning outcomes.  
 
It should be noted that all participants within the community of inquiry have a role to play in teaching presence, not 
just the teacher. Taken together these three elements lead to a community of practice. This lesson will provide you 
with various strategies and techniques to create social, cognitive and teaching presence. You will begin by learning 
more about the cornerstones of a community of practice. The lesson will conclude with a number of instructional 
strategies that will help you to create a community of practice. The last part will address lecturing, self-directed 
learning, project-based learning, collaborative learning, and small group work along with a number of other strategies 
that you can employ in your online teaching. 
 
Relevant NACOL Standards: 
 
•    Demonstrates effective strategies and techniques that actively engage students in the learning process (e.g., team 
problem-solving, in-class writing, analysis, synthesis and evaluation instead of passive lectures).  
•    Facilitates and monitors appropriate interaction among students.  
 
•    Builds and maintains a community of learners by creating a relationship of trust, demonstrating effective 
facilitation skills, establishing consistent and reliable expectations, and supporting and encouraging independence and 
creativity.  
•    Promotes learning through group interaction.  
•    Leads online instruction groups that are goal-oriented, focused, project-based and inquiry-oriented.  
•    Demonstrates growth in teaching strategies in order to benefit from current research and practice.  
•    Creates a warm and inviting atmosphere that promotes the development of a sense of community among 
participants.  
•    Encourages students to bring real-life examples into the online classroom.  
•    Mandates participation by setting limits if participation wanes or if the conversation is headed in the wrong 
direction.  
•    Provides structure for students but allows for flexibility and negotiation.  
•    Uses best practices to promote participation.  
•    Begins each lesson with a short, student-friendly, summary statement indicating the goal of the lesson and the 
primary benchmarks that will be covered.  
•    Provides extended resources and activities to increase achievement levels. 
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Week 4 - Online Leadership 
 
In the previous lesson you learned about the broad topics of creating social, cognitive, and teaching presence, along 
with various teaching strategies that you can employ to create a community of practice. This lesson will focus on the 
difference kinds of communication that you will need to lead your students in while they are learning. Specifically 
you will learn about asynchronous communication (e.g., discussion boards and email) and synchronous 
communication (e.g., chat/IM). This lesson will conclude with suggestions about communicating with parents. 
 
Relevant NACOL Standards: 
 
•    Models effective communication skills and maintains records of applicable communications with students.  
•    Encourages interaction and cooperation among students, encourages active learning,  provides prompt feedback, 
communicates high expectations, and respects diverse talents and learning styles.  
•    Persists, in a consistent and reasonable manner, until students are successful.  
•    Establishes and maintains ongoing and frequent teacher-student interaction, student- student interaction and 
teacher-parent interaction.  
•    Provides an online syllabus that defines objectives, concepts and learning outcomes in a clearly written, concise 
format.  
•    Provides an online syllabus that defines the terms of class interaction for both teacher and students, defines clear 
expectations for both teacher and students, defines the grading criteria, establishes inappropriate behavior criteria for 
both teacher and students, and explains the course organization to students.  
•    Uses student data to inform instruction, guides and monitors students’ management of their time, monitors learner 
progress with available tools and develops an intervention plan for unsuccessful learners.  
•    Provides timely, constructive feedback to students about assignments and questions. 
•    Gives students clear expectations about teacher response time.  
•    Contacts students who are not participating.  
•    Recognizes that student interaction with the lesson has instructional value and therefore encourages students to 
participate in leading the instruction and/or demonstrating mastery of the content in other appropriate ways.  
•    Personalizes feedback (support, growth and encouragement).  
•    Communicates high expectations. 
 
Week 5 - Legal, Ethical, & Safety Issues 
 
There are a number of topics that come under this heading. In this lesson, you will learn about three of the most 
important topics in online education that relate to legal, ethical, and safety issues - 1) copyright & fair use 2) academic 
honesty and 3) online safety.   The first part of this lesson will address the basics of copyright law and fair use 
guidelines. Teachers have a number of misconceptions about fair use that will be addressed in this lesson. You will 
also learn about recent additions to fair use laws that address multimedia products like PowerPoint presentations. 
Once you have read and studied the three sections on copyright and fair use, you will complete a brief quiz to 
reinforce your knowledge of copyright law. Do not forget to look at the explanations of the copyright quiz answers in 
the follow section. Next, you will learn about creative commons licensing, an exciting way for educators to use a 
variety of media sources without the constraints of copyright law. This section concludes with a checklist that you can 
print out to determine if a piece of media falls within fair use laws. Finally, links are provided to a number of web sits 
that offer media that comes under creative commons licensing, is free, or is in the public domain. The second part of 
lesson addresses academic honesty. Teaching and learning online provides numerous opportunities for students to 
engage in unethical behavior. In this part you will complete a case study that revolves around academic honesty and 
read a number of suggestions about how to reduce academic dishonesty. The final section will address two issues 
surrounding safety online - posting material on the Internet and cyberbullying. In both sections you will view videos 
that you can show to your students that help bring home the importance of these two topics. 
 
Relevant NACOL Standards: 
 
•    Facilitates student investigations of the legal and ethical issues related to technology and society; teaches students 
that copyright laws are created for a reason.  
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•    Establishes standards for student behavior that are designed to ensure academic integrity and appropriate uses of 
the Internet and written communication. 
•    Identifies the risks of academic dishonesty for students.  
•    Demonstrates an awareness of how the use of technology may impact student testing performance.  
•    Uses course content that complies with intellectual property rights policies and fair use standards.  
•    Provides students with an understanding of the importance of Acceptable Use Policies (AUP).  
•    Demonstrates knowledge of resources and techniques for dealing with issues arising from inappropriate use of 
electronically accessed data or information.  
•    Informs students of their rights to privacy and the conditions under which their names or online submissions may 
be shared with others. 
 
 
Week 6 - Finding and Using Resources 
 
It will be necessary for you, as an online teacher, to be able to find, select, modify, and use materials that you find 
among the wealth of multiple media information available online. This lesson will address each aspect of finding, 
selecting, and using teaching resources. In the first part, you will learn about some searching techniques using Google. 
This lesson will take you beyond the basics to do more focused searches. In the second part, you will learn a set of 
guidelines that will help you to select material that you find on the web. The third part will address what to do with 
web resources once you find them. Included in this part will be a lesson on WebQuests. While you may be familiar 
with WebQuests, this lesson will look with a little more depth than normal at what makes effective web quests. Very 
few WebQuests actually take the steps needed to promote deep learning in students. This part will conclude with 
lessons on posting web content, page design, and downloading videos from YouTube. 

Relevant NACOL Standards: 

•    Demonstrates the ability to modify and add content and assessment, using an online Learning Management System 
(LMS). 
•    Incorporates multimedia and visual resources into an online module. 
•    Demonstrates the ability to effectively use and incorporate subject-specific and developmentally appropriate 
software in an online learning module. 
•    Reviews all materials and web resources for their alignment with course objectives and state and local standards 
and for their appropriateness on a continuing basis. 
•    Creates assignments, projects and assessments that are aligned with students’ different visual, auditory and hands-
on ways of learning. 
•    Arranges media and content to help transfer knowledge most effectively in the online environment. 
 
Week 7 – Assessment 
 
Assessment plays a unique and crucial role in online teaching. Because you cannot see a student’s face light up with 
recognition or hear a sigh when they do not understand something that they are trying to learn, employing a variety of 
assessments is vital to provide you with the feedback that you need to adjust your teaching for the needs of your 
students. The following principles about assessment and distance education provide a starting point for this lesson: 

•    Assessment instruments and activities should be congruent with the learning goals and skills required of the 
learner throughout a distance education program or course.  
•    Assessment and management strategies should be integral parts of the learning experience, enabling learners to 
assess their progress, to identify areas of review, and to reestablish immediate learning or lesson goals.  
•    Assessment and measurement strategies should accommodate the special needs, characteristics, and situations of 
the distance learner.  
•    Distance learners should be given ample opportunities and accessible methods for providing feedback regarding 
the instructional design of the distance education program.  
•    Online assessment should be a continuous, ongoing process (e.g., Instructors should find evidence of achievement 
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in individual participant’s daily contributions to their online learning group such as online discussion).  
 
This lesson will provide you with a variety of tools to develop different kinds of assessment to monitor student 
learning. The first three sections provide you with some foundational knowledge about assessment. The first section 
will show you how to match assessment items with course objectives. Knowing what you want your students to learn 
is the first step to developing effective assessment. The second lesson discusses the difference between formative and 
summative assessments. You will need to develop formative assessments in order to gauge student learning. Students 
can use feedback from formative assessments to help them know what they have not yet mastered and what they need 
to work on. Knowing how these two types of assessment differ will serve you and your teaching well. The third lesson 
discusses both the reliability and validity of assessments. Knowing how these two test criteria impact the results of 
assessment will help you to create assessments that consistently measure what you intended. Next you will read an 
article about classroom assessments that shows how much formative and summative feedback can improve student 
learning.   As you develop your own tests and quizzes, the final section provides you with the different types of 
questions that you might include using the assessment tools built into a LMS. 
 
Relevant NACOL Standards 
 

• Creates or selects fair, adequate and appropriate assessment instruments to measure online learning that 
reflect sufficient content validity (i.e., that adequately cover the content they are designed to measure), 
reliability and consistency over time. 

• Implements online assessment measures and materials in ways that ensure instrument validity and reliability. 
• Understands that students have varied talents and skills and uses appropriate strategies designed to include all 

students. 
• Personalizes feedback (support, growth and encouragement) 
• Includes authentic assessment (i.e., the opportunity to demonstrate understanding of acquired knowledge and 

skills as opposed to testing isolated skills or retained facts)  as part of the evaluation process; assesses student 
knowledge in a forum beyond  multiple guess. 

• Provides continuous evaluation of students to include pre- and post-testing and student input throughout the 
course. 

• Demonstrates an understanding of the relationships between and among the assignments, assessments and 
standards-based learning goals. 

• Assesses each student’s background and content knowledge and uses these data to plan instruction. 
• Reviews student responses to test items to identify issues related to test validity or instructional effectiveness. 
• Uses observational data (e.g., tracking data in electronic courses, Web logs, e-mail) to monitor course 

progress and effectiveness. 
• Creates opportunities for self-reflection or assessment of teaching effectiveness within the online environment 

(e.g., classroom assessment techniques, teacher evaluations, teacher peer reviews). 
• Addresses multiple intelligences and levels of ability through a variety of alternative interventions such as 

adjusting lessons based upon re-teaching and using varied assessment strategies.  
• Provides evidence of effective learning strategies that worked for the individual student and details specific 

changes in future instruction based upon assessment results and research study (data-driven and research- 
based). 

• Evaluates instructional strategies to determine their accuracy and usefulness for  presenting specific ideas and 
concepts. 

 
Week 8 - Student Needs 
 
Meeting the diverse needs of students in an online environment requires a different set of strategies compared to a 
traditional classroom. In this lesson, you will learn about two aspects of addressing student needs. In the first part of 
the lesson you will look at learning styles and how they impact the ways in which students learn. The lesson will 
include an activity in which you will look at your own learning style(s). The second part of the lesson will address 
teaching diverse students. The first component of this part of the lesson will be a video case about student diversity. 
The second part of this lesson provides you with information about teaching exceptional children and how they can be 
included in an online learning environment. 
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Relevant NACOL Standards:  

• Understands that students have varied talents and skills and uses appropriate strategies designed to include all 
students. 

• Provides activities, modified as necessary, that are relevant to the needs of all students. 
• Adapts and adjusts instruction to create multiple paths to learning objectives. 
• Encourages collaboration and interaction among all students. 
• Exhibits the ability to assess student knowledge and instruction in a variety of ways. 
• Provides student-centered lessons and activities that are based on concepts of active learning and that are 

connected to real-world applications. 
• Demonstrates ability to identify students struggling with ELL or literacy issues and delivers specific 

strategies. 
• Identifies options to expand student thinking, address styles of learning and avenues for enrichment or 

intervention. 
• Knows how to implement a team teaching concept. 

 
Week 9 – Metacognition 
 
More than in a traditional classroom, student in virtual schools need to develop skills to monitor their learning in order 
to understand how best to manage their own learning and ask for help from their teacher(s). This monitoring process 
has been named metacognition, often defined as "thinking about thinking". Helping students develop their 
metacognitive capacity is a central skill for a successful online teacher. In the following lesson you will learn more 
about metacognition and how you can utilize it to provide your students with a better online learning experience. 
 
Relevant NACOL Standards 
 
•    Employs ways to assess student readiness for course content and method of delivery.  
•    Employs ways for students to effectively evaluate and assess their own readiness for course content and method of 
delivery.  
•    Understands that student success (e.g., grade, level of participation, mastery of content, completion percentage) is 
an important measure of teaching and course  success.  
•    Provides opportunities for student self-assessment within courses.  
•    Empowers students to independently define short- and long-term learning goals and monitors their personal 
progress 
 
Week 10  - Conclusion 
 
In the previous lessons you learned about different ways that online teachers can support student learning. 

•    Lesson 1 introduced you online teaching and some of the misconceptions about online teaching, showed you an 
exemplary online course and some of the teacher’s thinking processes when designing the course, and concluded with 
an articulation of the qualities that make a successful online teacher.  
•    Lesson 2 gave you an opportunity to assess your technology skills and develop a plan to improve your technology 
skills.  
•    Lesson 3 showed you how to create a community of practice by creating social, teaching, and cognitive presence, 
in addition to offering you a variety of teaching strategies to support student learning.  
•    Lesson 4 provided you with a number of strategies to manage and facilitate synchronous and asynchronous 
communication. The lesson also offered a number of suggestions about communicating with parents.  
•    Lesson 5 covered a number of legal, ethical, and safety issues including copyright, academic honesty, posting 
content online, and cyberbullying.  
•    Lesson 6 focused on techniques for finding, selecting, and utilizing online instructional materials.  
•    Lesson 7 offered an approach to assessment that addressed both formative and summative techniques.  
•    Lesson 8 centered on students’ needs and how to address the diversity of learners that you will encounter in an 
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online course. 
•    Lesson 9 addressed the topic of metacognition and its importance to the success of online learners. 
 In this final lesson, you will learn about strategies and resources that you can use to manage your time and participate 
in communities with other online teachers. 
 
In this final lesson, you will learn about strategies and resources that you can use to manage your time and participate 
in communities with other online teachers. 
 
ASSIGNMENT DETAILS 
 
GRADING PLAN 
 
All activities will be graded based on the following scale:  
 
A   93-100%  B+  87-89  C+  77-79  D+  67-69 
A-  90-92  B    83-86  C   73-76  D   60-66 
   B-  80-82  C-  70-72  E   59% or less 
 
 
The following activities address all the major topics in the course. They are offered here to give you a sense of their 
scope, however, please ALWAYS refer to the activity descriptions on Carmen as I will no doubt tweak and revise 
them as our course develops. While I will not do this for every activity, if you have an idea about to modify an 
activity to make it more relevant to you, please suggest it to me. 
 
Weekly Wiki Post (10 % of final grade) – For each lesson find 3 resources that are not included in the course 
materials and post them to that lesson’s Wiki page. The resources can be web sites, articles, books, videos or anything 
else that you can find to make the course relevant to your own interests. Start your contribution with your name. 
 
Activity 1 – Myths about online Teaching (5 % of final grade) 
 
Read “Myths About Virtual Schools” 
 
After the reading article answer the following questions:  
 
•    What were your reactions to the myths and the responses provided by NACOL?  
•    Did you have similar perceptions prior to reading this article?  
•    Were you convinced after reading the responses? Why/Why not? 
 
To complete this activity, watch the activity video in Carmen to see some of the misconceptions that a group of online 
teachers had before they started teaching online. As you watch the video, write down each unique misconception that 
they note and whether or not you had that misconception. (Video length 8:14).  
 
Activity 2 – Exemplary Courses  (5% of final grade) 
 
Evaluate the four course linked to in Carmen and answer the following questions about each course: 
 
•    What do you notice about the the pedagogy(ies) (i.e., learning activities) used to teach these courses?   
•    How do the courses promote the following kinds of interactions?  (student-student, student-content, student-
teacher)  
•    If you can tell how is student knowledge assessed in the courses?   
•    What are the technology tools used in each course? 
 
Activity 3 -Qualities of Successful Online Teachers (5 % of final grade) 
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For the final activity in this lesson, you will read the results of a study that asked a group of well regarded online 
teachers about what qualities make someone a successful online teacher. Their responses were characterized into the 
following areas: general characteristics, communication and community, engaging students with content, making 
course meaningful, assessment, classroom management, providing support, and technology skills. Read each of the 
following eight sections. After you have read each practice, write a reflection about your capacity to engage in these 
practices. Each category reflection should be about 250 words.  Note what questions that you have about your 
capacity to complete each practice. Compete the activity by creating a bulleted summary of the items that need 
improvement and address how you plan to go about improving your practice in that area (i.e., professional 
development, seeking out a colleague, etc).  
 
Activity 4 – Technology Self Assessment (5 % of final grade) 
 
 Your task during this week will be to go through each competency on the self assessment that is posted on Carmen 
and note if 1) You can do/understand it, 2) You can do/know it, but not as well as you would like, 3) This is hard for 
you, or 4) You can't do/don't know this. You can either access each section in the following screens or you can 
download the entire assessment as a pdf and print it out. Once you have completed the assessment, write a summary 
of your strengths in terms of computer skills, the skills that you need to improve on, and the areas in which you have 
no knowledge.  
 
Activity 5 - Social Presence (5% of final grade) 
 
Activity   Now that you understand the basic concepts of social presence, it is time to think about it in relation to your 
own class(es) and students. For this activity, develop a plan for a set of interactions using synchronous (i.e., chat) and 
asynchronous communications (i.e., discussion board) to create a sense of community in a class (i.e., forming stage). 
What will you discuss in these interactions? How will you build a sense of community over multiple interactions? 
How will you go about conveying the communication guidelines that will facilitate the growth of a sense of 
community for students?  
 
Activity 6 - Cognitive Presence Activity (5% of final grade) 

 Now that you understand the basic concepts of cognitive presence, it's time to think about it in relation to your own 
class(es) and students. For this activity, develop an activity for your students that included all phases of supporting 
cognitive presence: 1) triggering event, 2) exploration, 3) integration, and 4) resolution. Keep in mind that higher 
levels of learning cognitive presence are achieved with lessons that are well structured, provide clearly defined roles 
and responsibilities for the students, and provoke the students to explicitly confront others’ opinions.  
 
Activity 7 - Teaching Presence Activity (5% of final grade) 

Now that you understand the basic concepts of teaching presence it's time to think about it in relation to your own 
class(es) and students. For this activity, develop a teaching philosophy statement that attends to the three areas of 
teaching presence: design, facilitating discourse, and direct instruction.   When addressing how you will approach the 
design of your course, be certain that you attend to your approach to curriculum design, in addition to what principles 
will guide how you direct student to student, student to teacher, and student to content interactions. How will you 
facilitate discourse to maintain the interest, motivation and engagement of students in active learning? More 
specifically, how will you identify areas of agreement/disagreement; help students to reach consensus/understanding; 
encourage, acknowledge, or reinforce student contributions; set a climate for learning; draw in participants; prompt 
participation in discussions; and assess the efficacy of the process? Finally, what principles will motivate how you 
engage in direct instruction with students? Focus on how you will present content/questions; focus the discussion on 
specific issues; summarize the discussion; confirm understanding through assessment and feedback; diagnose 
misconceptions; inject knowledge from diverse sources; and respond to technical concerns.  
 
Activity 8 - Instructional Strategy Activity (5% of final grade) 
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For this activity you will bring together what you have learned about creating social, teaching, and cognitive presence 
and apply it to three instructional strategies. Select three of the instructional strategies that were mentioned in this 
lesson and show how you would create social, cognitive, and teaching presence using each of those three strategies for 
one or more of your lessons. Use the activity worksheet in Carmen to complete this activity.  
 
 
Activity 9 - Asynchronous Activity (5% of final grade) 

Before you begin this activity watch the video on Carmen about asynchronous communication to see how a group of 
ECOT teachers use discussion boards in their teaching. As you watch the video write down some of the ways that 
they use discussion boards. If you recall form the introduction to this section discussion boards are good places to 
share knowledge, reflect on ideas, and improve critical thinking using educational applications like case scenarios, 
brainstorming, role playing, reactions, expanding course content, and extending discussions.  For the second part of 
this activity write a lesson plan for how you could use a discussion board to support student learning in one of your 
classes. Be certain to attend to how you will specify expectations, assign roles and responsibilities, establish 
deadlines, grade students participation in the discussion board, establish frequency of posts, define the expectations 
for a substantive post, maintain netiquette, and facilitate student interaction.  

Activity 10 - Email Activity (5% of final grade) 

 If you recall from the introduction to this section email provides one of the most widely used means of 
communication with your students and yet there are many opportunities in email for miscommunication. For this 
activity you can choose one of two options: 

1) Compose four email messages to your students that follow the golden triangles guidelines.  The email messages 
can be feedback about an assignment, express concern about attendance, create expectations for a project or 
assignment or answer a student's question. After you have written each email message identity how you have attended 
to the student, the task, and the context and how the student would answer the questions, 1) What is this about?, 2) 
Why should I care?, and 3) What am I supposed to do?.  

or 

 2) Choose four messages in your email outbox that you have sent to students and analyze the messages to see if you  
attended to the student, the task, and the context. Did you make it clear to the students the answer to the followings 
questions: 1) What is this about?, 2) Why should I care?, and 3) What am I supposed to do?. Rewrite any of the four 
emails that feel fell short of attending to all the components described in the golden triangle.  
 
Activity 11 - Synchronous Activity (5% of final grade) 

Before you begin this activity watch the video on Carmen about synchronous communication to see how a group of 
ECOT teachers use asynchronous tools like IM and interactive white boards in their teaching. As you watch the video 
write down some of the ways that they use asynchronous communication. If you recall form the introduction to this 
section chats are a good way to build community, create social presence, and organize group activities in a short 
timeframe.  For this activity write a lesson plan for how you could use a chat to support student learning in one of 
your classes.   Be certain to attend to how you will specify expectations, assign roles and responsibilities, establish 
group size and group students,  grade students participation in the chat, establish frequency of posts during the chat,  
define the expectations for  substantive participation, maintain netiquette, and facilitate student interaction.  

Activity 12 - Academic Dishonesty Case (5% of final grade) 
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In this case you will see an example of panic cheating in an online course. View all five scenes in the case. When you 
are through, reread the page on minimizing academic dishonesty and develop a plan of action for how you could 
prevent this situation from occurring.  
 
Activity 13 – Web Quest (6% of final grade) 
 
For this activity you will utilize the information that you learned on finding, selecting, and utilizing online sources to 
develop a WebQuest. Remember that a WebQuest is an inquiry-oriented online tool for learning in which most or all 
of the information that students explore and evaluate comes from the World Wide Web. 
 
WebQuests: 
 

• can be as short as a single class period or as long as a month-long unit; 
• usually (though not always) involve group work, with a division of labor among students who take on specific 

roles or perspectives; and 
• are built around resources that are preselected by the teacher. Students spend their time USING information, 

not LOOKING for it. 
 
Your web quest should include: 
 

• An introduction that sets the stage and provides some background information. 
• A task/question that is doable and interesting. 
• A set of information sources needed to complete the task. Many (though not necessarily all) of the resources 

are embedded in the WebQuest document itself as anchors pointing to information on the World Wide Web. 
Information sources might include web documents, experts available via email or real-time conferencing, 
searchable databases on the net, and books and other documents physically available in the learner’s setting. 
Because pointers to resources are included, the learner is not left to wander through web space completely 
adrift. 

• A description of the process the learners should go through in accomplishing the task. The process should be 
broken out into clearly described steps. 

    •        Some guidance on how to organize the information acquired. This can take the form of guiding questions or 
directions to complete organizational frameworks such as timelines, concept maps, or cause-and-effect diagrams. 
    •        A conclusion that brings closure to the quest, reminds the learners about what they have learned, and perhaps 
encourages them to extend the experience into other domains. 
 
Activity 14 – Assessment (6% of final grade) 
 
Read the article How Classroom Assessments Improve Learning (pdf) by Thomas R. Guskey. 

After reading this article post your answers to the following questions on the Week 7 discussion forum: 

• Would you classify the "large-scale assessments" mentioned in the article as formative or summative?  Why?  
What is the author's view of "teaching to the test?"  Do you agree or disagree?  

• If a student takes a formative assessment for a second time, does the author think it should count as the same 
value, less value, or more value?  Do you agree?   

• What will be (is) the policy in your online classroom? 
 
Activity 15 – Teaching Exceptional Students (6% of final grade) 

Read the chapter from "What Works in K–12 Online Learning" edited by Cathy Cavanaugh and Robert Blomeyer,  
titled "Exceptional Learners: Differentiated Instruction Online (pdf)". 

After reading the chapter, post your answers to the following questions on the Week 8 discussion board: 
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•  In what categories are exceptional learners placed? 
• What are the advantages to teaching exceptional learners in an online environment? Address each type of 

disability in your answer. 
• What strategies can you use to differentiate instruction and content for different disability types? 
• What is universal design and how does it apply to exceptional learners? How can you present content and 

instruct using universal design principles? 
• How can you make your course web content accessible? 

 
Activity 16 – Metacognition (6% of final grade)  
 
Now that you have learned the importance of metacognition in online education, it's time to think about how you can 
encourage metacognition in your online class(es). After reading about metacognition, consider the following 
questions: 

• How would you teach your students about metacognition in a way that is developmentally appropriate?  
• How will you guide your students to think about their own learning processes? 
• How would you help students to develop a sense of themselves as a problem solvers? 
• How would you teach students how to communicate their learning needs to you? In other words, how you 

help to them identify “what they know” and “what they don't know”. 
• How would the strategies that were presented in this lesson complement the strategies for creating social, 

cognitive, and teaching presence? 
• How will you support metacognition by assuring your instruction in relevant to your students’ lives? 

 
 After you have answered the questions, see how your answers compare to some experienced online teachers by 
viewing the Lesson 9 TOSA video on Carmen.  
 
Activity 17 - Final Activity (6% of final grade) 

For the final activity of this course, please view the two videos for this week on Carmen. In these videos ECOT 
teachers share some of their final pieces of advice to first time online teachers. As you watch the videos, please write 
down each unique piece of advice that they offer. Go over each item and make some notes about what you need to do 
in order to follow the advice given.  
 
POLICIES FOR STUDENT CONDUCT AND PARTICIPATION 
 
This is an exclusively online course. There are a number of activities that you must turn in on time to successfully 
complete the course. Please do not work ahead more than a week, as this will not give you sufficient time to reflect on 
and assimilate course content. It is important that you contribute to all online discussions, chats, and white board 
sessions. The success of the course is dependent on your individual participation in all activities.  
 
ACADEMIC MISCONDUCT  
 
The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct as: “Any 
activity that tends to compromise the academic integrity of the University, or subvert the educational process.” 
Examples of academic misconduct include (but are not limited to) plagiarism, collusion (unauthorized collaboration), 
copying the work of another student, and possession of unauthorized materials during an examination. Ignorance of 
the University’s Code of Student Conduct is never considered an “excuse” for academic misconduct. 

If I suspect that a student has committed academic misconduct in this course, I am obligated by University Rules to 
report my suspicions to the Committee on Academic Misconduct. If COAM determines that you have violated the 
University’s Code of Student Conduct (i.e., committed academic misconduct), the sanctions for the misconduct could 
include a failing grade in this course and suspension or dismissal from the University. For additional information, see 
the Code of Student Conduct (http://studentaffairs.osu.edu/info_for_students/csc.asp). 
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ODS STATEMENT  
 
Any student who feels s/he may need an accommodation based on the impact of a disability should contact one of the 
instructors privately to discuss specific needs. The Office of Disability Services is relied upon for assistance in 
verifying the need for accommodations and developing accommodation strategies. Please contact the Office for 
Disability Services at 614-292-3307 (V) or 614-292-0901 (TDD) in room 150 Pomerene Hall to coordinate 
reasonable accommodations; http://www.ods.ohio-state.edu/.  Please make sure that students know they will be 
expected to follow Americans with Disabilities Act Guidelines for access to technology. 
 
GRIEVANCES AND SOLVING PROBLEMS 
 
According to University Policies, available from the Division of Student Affairs, if you have a problem with this 
class, “You should seek to resolve a grievance concerning a grade or academic practice by speaking first with the 
instructor or professor:  Then, if necessary, with the department chairperson, college dean, and provost, in that order.  
Specific procedures are outlined in Faculty Rule 3335-7-23, which is available from the Office of Student Life, 208 
Ohio Union.”  “Grievances against graduate, research, and teaching assistants should be submitted first to the 
supervising instructor, then to the chairperson of the assistant’s department. “    
 
STATEMENT ON DIVERSITY 
 
The College of Education and Human Ecology affirms the importance and value of diversity in the student body. Our 
programs and curricula reflect our multicultural society and global economy and seek to provide opportunities for 
students to learn more about persons who are different from them.  Discrimination against any individual based upon 
protected status, which is defined as age, color, disability, gender identity or expression, national origin, race, religion, 
sex, sexual orientation, or veteran status, is prohibited. 
 
TECHNOLOGY 
 
This course is taught exclusively online. Basic technology competencies are central to the successful completion of 
this course. Students should be competent in using basic office applications, utilizing the web, email, and a course 
management system like Carmen. More specifically students will utilize an online discussion board, synchronous 
communication (e.g., white board or chat), submit projects through an electronic drop box, and complete course 
activities using a combination of these competencies.  
 


