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Teaching Statement 

 

As a counselor educator, my role is to prepare students for careers as effective professional counselors. To 

accomplish this task, I establish, facilitate, and draw upon relationships as the primary context and source 

of learning. Over the course of two demanding academic years, Masters-level students in Counselor 

Education undergo a rigorous process intended to deepen their insight, equip them with skills for 

research-informed clinical practice, and build their empathy and resilience so that they can support clients 

through periods of struggle and distress. I use my interactions with students to help them generate high 

levels of self-awareness and to model the critical thinking, commitment to learning, and reflective 

capacity required of a professional in our field. The relationships I form with students offer many 

opportunities to support and challenge their personal and academic development, and provide a base upon 

which they can construct their own emerging professional identities as counselors.  

 

My varied roles in the Counselor Education department provide multiple opportunities to build intentional 

relationships over time. My teaching assistantship provides me with a unique role for instruction as the 

clinical supervisor for masters students during their practicum and internship field placements in mental 

health counseling. This intensive educational process requires individual meetings with each student for 

one hour every week throughout the academic year to process their training experiences and enhance their 

clinical skills. Over the course of the year, I establish a substantial base of trust so that students can feel 

safe discussing both personal and professional dimensions of their development through our focused 

conversations. These interactions often parallel the process that the students experience in their sessions 

with clients, and thereby provide rich terrain for modeling and experiential learning as we explore the 

thoughts, emotions, and interpersonal relationships that impact their learning and growth. 

 

Although classroom experiences are not required by my assistantship contract, I voluntarily co-teach 

courses in my department each semester to enhance my teaching portfolio. Additionally, I worked with 

my advisor to develop an online course in wellness that is currently being piloted with over two hundred 

undergraduate students. My role included creating five of the weekly online modules (lectures, readings, 

and assessments), developing course surveys to monitor student progress, and writing a chapter of the 

accompanying course textbook. Finally, I am a trainer for the Open Doors bias reduction program and the 

REACH suicide prevention gatekeeper training program. These leadership roles extend my teaching to 

departments outside of Counselor Education, impacting hundreds of students, staff, and faculty. 

 

The common thread that unites my work across these instructional domains is a focus on relational 

processes that is informed by my professional training as a mental health counselor. I have intentionally 

cultivated a distinct identity as a teacher that builds upon my professional experience and interests. My 

research on vulnerability and shame informs my understanding of the anxiety experienced by many 

students in academic settings. Their insecurity can take many forms, including reluctance to speak in front 

of classmates, procrastination on assignments, and pervasive uncertainty regarding their developmental 

progress. I address these concerns in a manner that empowers students to make mistakes, to take 

academic risks, and to trust that the process of learning is more valuable than any particular outcome.  

 

My relational work with students typically begins by generating a sense of support through establishing 

rapport and trust. In the classroom, I request contributions from students who have not yet spoken, or ask 
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groups to adopt opposing perspectives to illuminate the inherent complexity of clinical work. My use of 

gentle humor, personal stories, case presentations, experiential activities, and small group discussions 

engages students and creates an atmosphere of safety and belonging. I often share my learning mantra: 

“Right now, you can only do what you can do right now.” I explain that they must accept their current 

limitations in order to become open to learning new ideas and skills. I want them to know that they 

possess the capacity to learn and grow. Students often comment that they are not afraid to ask questions in 

my courses because they know that I will respond respectfully and honor their ability to learn.  

 

Once I have established a trusting relationship, I balance my teaching by challenging students with high 

expectations. I consistently push them offer genuine responses rather than “right answers” as a way to 

connect our subjects to their personal values and experiences. My hope is to subtly impact students 

through relational learning so they become more aware of their capacity for learning, their distinct 

perspectives, and their ability to help others grow. As emerging professional counselors, they can 

immediately use these new competencies to form generative relationships with clients and colleagues. 

 

I use assessment to evaluate student progress and understand students’ experience of my instruction 

through ongoing processes of verbal and written feedback. Our standardized evaluations are enriched by 

many less formal conversations that facilitate understanding. For instance, I was recently approached by a 

school counseling student at a departmental workshop who had participated in the group that I led for her 

multicultural counseling class. She said that despite our limited interactions she felt comfortable sharing 

her struggles with diversity-related competencies in that group setting, and expressed gratitude for having 

an environment where she felt safe being honest. This feedback reinforced my belief and emphasis on 

using relationships to foster multiple dimensions of student growth. My role as a clinical supervisor also 

provides significant opportunities to help students integrate their personal and professional development. 

Many students share their perceptions of my relational process in their evaluations of my supervision: 

 “Your focus on our relationship has allowed you to have a better understanding of how I think 

about things. You always seem to be able to pick out these patterns and remember small things 

that I said or that we talked about even weeks later.” 

 “You provided me with what felt like a good balance between positive feedback and constructive 

criticism. We were able to identify areas I can work on developing personally to improve my 

functioning as a counselor.” 

 “I very much appreciate the honesty and constructive criticism I receive and the manner in which 

it is given—it is never degrading or harsh, but motivating.” 

My dedication to my advancement as an instructor is evidenced by my Graduate Specialization in College 

and University Teaching, my use of the University Center for the Advancement of Teaching for 

consultation and teaching evaluations, and my ongoing participation in teaching workshops. I am 

dedicated to lifelong development as a teacher, and will use reflective practices to enhance my awareness 

and development over time. My commitment to student success also influences my research in counseling 

student development. I am particularly interested in the process of supervision, shame and vulnerability, 

optimal feedback and evaluation, student wellness, and the development of cognitive complexity. I 

believe that intentionally weaving together the research and teaching that informs my practice as a 

counselor educator will allow me to fulfill my professional goals and responsibilities to my students, my 

colleagues, my institution, and my profession.  


