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Teaching Orientation @ Ohio State: Session Agenda 

Introduction to Teaching & Learning – Part I: Laboratory & Lab/Rec 
 

Coordinator: Teresa Johnson, johnson.674@osu.edu 
Facilitators: Brian Clark (clark.2668) and Saskia Richter (richter.116) 
Date:……….. Tuesday, August 16, 2016 
Time: 2:20 – 5:00 p.m. 
Place: Enarson Classroom Building, Room 254 

 
Timeline: 
The structure of this agenda must be followed in the order given. Options for activities within each 
section are provided on the following pages. 

2:20 - 2:40 I. Introduction & Icebreaker 
2:40 - 3:15 II. Cultivating Your Teaching Identity 
3:15 - 3:50 III. Knowing Your Students 
3:50 – 4:00 Break 
4:00 - 4:15 IV. Teaching in the Laboratory (or Laboratory and Recitation) Context 
4:15 - 4:50 V. Setting Expectations 
4:50 - 4:55 VI. Collect Questions for Faculty Mentor 
4:55 - 5:00 VII. Overall Wrap-Up  

 
Additional Resource on Carmen: 

■ “Creating a Constructive Classroom Environment” 
 
Participants will bring with them: 

■ Orientation Organizer (participants will have received these in the opening session; you will  
have some extra copies in your materials bins for people who were not at that session.) 

 
Facilitators need to bring with them: 

■ Examples of course syllabi (not provided by UCAT; bring examples of your own or fellow  
facilitators’ syllabi) 

 
Before 2:00-2:20 _Getting Set Up in Your Classroom  
 

● Write the guiding questions for the session on the board: 
○ Who am I as a teacher and how does that guide the decisions I make about my 

course 
○ How can I get to know my students and find out what they already know? 
○ What will my teaching responsibilities be? 
○ How do I set up a good learning environment? 

● Write the timeline on the board  
 
 
 

mailto:johnson.674@osu.edu
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I 2:20-2:40 _Introduction & Icebreaker  
 
2:20-2:25: Introduction and Attendance 

● Pick up materials for session and sign in as you come in 
● Introduce yourselves 
● Introduce the session 

○ Let participants know they are in this group based on teaching context and discipline 
cluster. 

○ Check that all participants are in the right place. 
 
2:25-2:35: First-Day Activity/Icebreaker 

● Shoe Story in small groups (4-5) 
○ As they are walking into the room; have students talk with each other. Share ONE story 

from the group. 
● [Brian] Debrief the first-day activity (in 5 minutes) 

○ How do you feel about icebreakers? Why? 
○ How does icebreaker highlight diversity and difference 
○ Participants and students will bring different experiences and expectations  
○ What information would you ask students/participants to share in an icebreaker? 

■ Let students control information release 
● [Saskia] Carmen Discussion Board Modeling:  

○ Show students how to set up a discussion thread on Carmen. Name it with 
facilitators’ names.   

■ Show how to post. → encourage participants to post ice breakers they enjoy 
○ Introduce the guiding questions of today’s session. These should be on the board: 

■ Who am I as a teacher and how does that guide the decisions I make about my 
course? 

■ How can I get to know my students and find out what they already know? 
■ What will my teaching responsibilities be? 
■ How do I set up a good learning environment? 

 
2:35-2:40: Overview of Organizers, Orientation, and Expectations 

● [Brian] Provide an overview of the organizer for participants 
○ Pages  7-10 of their organizers: take notes about the things they learn 
○ You all have different goals.  
○ Help us identify the information you need to meet your goals 
○ Add goals to page 5 if you haven't yet  

● [Saskia] Give participants a brief overview of the orientation  
○ Today: things they need to prepare for the first day 

■ Highlight schedule is written on the board 
○ Tomorrow: things they’ll need while teaching (e.g., understanding student learning, 

teaching methods, getting feedback, a chance to apply and practice) 
○ Thursday is specific teaching topics in more detail. 
○ They may also have programs in their departments, and there is the opportunity for 

ongoing support from UCAT throughout the year. 
● [Saskia] Set expectations for today 



3 
 

○ Session covers a lot of big concepts; it is meant to give a start but not be the end.  
○ There are many different styles of good teaching, and that their choices for how they 

teach and what kind of classroom environment they want to establish will depend on the 
answers to those guiding questions. 

○ Refer to Guiding Questions 
● [Brian] Learning objective: for participants to have a plan for the first day of class, which 

will apply the different principles in the session. 
○ Together we will be using this planning guide throughout today’s session to facilitate 

the participants’ planning and to help them apply the general ideas to their own classes 
○ Meta-teaching moment:  Explain to participants that students need to apply and transfer 

what they learn as soon as possible, so they (participants) are going to apply what they 
learn today to their own teaching throughout the session. 

○ If you don’t know what you’re teaching, pick the intro class for your field 
○ Transition 

 
II 2:40-3:20 _Cultivating Your Teaching Identity  
 
2:40-3:05 Discussion: Images of College Teachers and Debrief (for a group of new teachers) 
 

[Brian] 2:40-2:50:  Discussion: Images of College Teachers  
● Think Pair Share 

○ Get in groups of 2 or three 
○ First, answer these questions for yourself 
○ Then share with eachother 

● Questions: Best Teacher (what made them great)/Worst Teacher (what made them 
bad)//What does it mean to be a college teacher? 

[Saskia] 2:50-3:05 Group discussion and debrief, ask participants:  
● Do we all have the same idea about what it means to be a (good) teacher? 
● What is our experience with education and what other experiences influence how we 

approach teaching (cultural, socio-economic, educational, etc.)  
● Remind participants that not one teacher encompass all “good” traits. 

○ Ask if anyone has heard of “Imposter Syndrome ” 
■ S/S: focusing on missteps, attributing successes to blind luck, and feeling 

less competent than one’s peers. 
○ It is overwhelmingly common in higher education 

■ Particularly among women and minorities, but it can affect anyone. 
■ One goal of the orientation is to help build confidence, and one way to 

increase confidence is to decrease the unknown 
 
[Brian] 3:05-3:10: Discuss First Day Planning 
 

● Impressions of the class and the instructor happen on the very first day 
○ Think and be intentional about how teachers introduce/present themselves to the class 
○ Things to think about 

■ Introductions 
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■ Dress (you can ask your TA coordinator what is appropriate!) 
■ Presentation Style and tools 

○ [Saskia] will share “You start at 8AM… Show up” story 
○ Other things to (not?) share: age, first time teaching, etc. 

 
[Brian] 3:10-3:20: Individual Written Planning for the First Day 

● Pull out the “Planning for the First Day of Class” worksheet. 
● Complete question #1: “How will you introduce yourself to your students?” 

 
III 3:20-3:50 _Knowing Your Students _  
 
[Saskia] 3:20-3:25: Discuss ways of getting to know your students 

● Pull Demographic Chart up 
○ Who is missing?  
○ How much of this information would you typically be able to find about your students? 
○ How is this relevant to your course? 

● Example of how to achieve this? [Brian] Hand-Out 
● We will continue to discuss diversity in the classroom 

 
 
3:25-3:45: The value of diversity activity: small and large group discussions 
 

● [Saskia] Small group discussion (5 minutes): Ask participants to get in small groups (5-6 
people)  

○ Take out "The Value of Diversity"  
○ Assign each group one of the three assumptions outlined. 
○ Ask each group to read and then draft a short summary about the authors' main point. 

● [Both] Whole group discussion (10 minutes): Small groups share out with the whole group: 
○ Why is it important to think about identity? 
○ Assumption 1: In what ways are you similar to and different from your students?  

■ Everyone else? 
○ Assumption 2: Can you think of an example in your class when a part of your students’ 

identities or your identity would make a difference in class?  
■ Everyone else? 

○ Assumption 3: How can the structure of your course be designed to incorporate 
different backgrounds, abilities, and learning styles? 

■ Everyone else? 
● [Saskia] Reflection and Debrief (10 minutes): Discuss with a partner strategies to translate 

this information to your classroom. 
○ How will you manage this? Will you ask students to reveal information? Or expect 

them to approach you? What can ACTUALLY be done in the classroom?  
○ Debrief: Remind your participants that even if it seems like a student’s identity isn’t 

that relevant to your class, you need to be open to the fact that there will always be 
things you don’t know that can influence a student’s experience in class 
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○ Point participants to outside resources and have them complete question #2 on the 
“Planning for the First Day of Class” handout 

 
[Brian] Point participants to the Carmen resources for this topic: 

1. Introduction to Teaching and Learning –  Part 1 >Additional Resources on 
Introduction to Teaching and Learning > Diversity and Inclusion (on page 2).  Mention 
specific titles/topics so participants get a sense of specific identity/diversity topics that 
may not have arisen in the discussions above.  

2. Introduction to Teaching and Learning – Part 1 >Students in a Diverse Classroom 
3. Introduction to Teaching and Learning – Part 1 >The Value of Diversity  

 
3:50-4:00 _Break _(set a timer!)  
 
IV 4:00-4:20 _Teaching in a Lab and a Recitation Context  
 
[Brian] 4:00-4:05 Understanding the Lab/Recitation Teaching Context 
 

● Ask participants how many of them know what a lab or a lab/recitation is, specifically within 
the context of their field.  

● Describe a lab and a lab/recitation  
○ Lab: students get hands on experience, connect theory to practice 
○ Recitation: students get to ask questions, get individual attention, as novices see a 

master demonstrate problem solving 
● Discuss the unique position that GTAs occupy when they lead labs or lab/recitations. 

○ Students will look to you as an instructor 
○ Really are the contact hours for the students 

● Don’t assume you’ll be told what your role is: Ask!! 
 
[Brian] 4:05-4:10 “Whose Responsibility Is It?” Worksheet 
 

● [Saskia] Project the “Whose Responsibility Is It?” file (for your particular teaching context, i.e. 
“Laboratory”) on the computer 

● Introduce the list in the “Whose Responsibility Is It?”: guide for participants to use as they 
negotiate what their own GTA responsibilities will include 

● Mention the types of things a GTA might want to ask their department, course coordinator, 
instructional team, or lead instructor. 

● Share with them reasons why this is helpful to do: communication is important so balls dont’ 
get dropped 

● Remind participants that the “Whose Responsibility Is It?” worksheet is on Carmen. 
 
[Brian] 4:10-4:15: Discuss strategies for introducing the course structure and goals to students 

on the first day 
 

● On day one:  introduce the structure for the lab (and the recitation) 



6 
 

○ This is why we need to ask these questions of course coordinators before the term 
starts! 

○ Tell students how the lab (and recitation) fits into the lecture 
■ What the TA’s role is in the course 
■ How this part of the course will help the students to learn. 
■ Having discussed that our students come with different experiences, what are the 

things you need to think about when you go over the course structure? 

○ Brian: How I introduce my section (talk about my first day presentation and my 
syllabus addendum) 

● Complete question #3 on the “Planning for the First Day of Class” handout: “How will you 
communicate the course structure?” 

○ Also, think about the best way to start lab each day? 
○ Debrief by having a few participants share their answers.  

● [Saskia] Pull up “Classroom Behaviors” 
 
V 4:20-4:50 Setting Expectations  
 
[Saskia] 4:20-4:35: Discuss classroom behaviors/expectations for teachers and students  
 

● [Pull up during the end of previous session] Display “Classroom Behaviors”  
● Show the page with student behaviors (text to poll?) 

○ Have participants vote on their response to the behaviors (ok, depends, never ok).  
○ Talk about how there might be a discrepancy between their expectations vs. the 

students', and how things like culture, personality, and disability may play into it.  
○ Remind them that they also need to consider what would bother other students as well. 
○ Discuss how they can communicate their expectations to students, both on the 

syllabus and in class. Provide examples of how you do this. 
○ Also, discuss how the different contexts of teaching will make a difference (for 

example, requiring students in large class to raise hands but maybe not in small class).  
**Meta-Teaching: why use text to poll?** 

● Show the page with the teacher behaviors 
○ Again, have participants vote on their response to the behaviors.  
○ Briefly refer back to the earlier activity you did in Section II. Discuss how teacher 

behaviors may relate to those images/expectations. 
○ Are there discrepancies between their expectations vs. the students', and how things like 

culture, personality, and disability may play into it.  
○ Discuss how they can communicate these expectations students can have of them as 

teachers (verbally on the first day of class and in the syllabus). 
● Explain to the participants that tomorrow we will talk more about how to maintain those 

classroom expectations and boundaries 
● Ask participants:  

○ If they are new teachers : Do you anticipate having some different expectations in your 
new role as a TA at Ohio State? 

 
[Brian] 4:35-4:45: Look at sample syllabi and discuss choices in syllabus creation 
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● Syllabus is great tool for setting the tone for the class.  
● Brian will bring printout of syllabus and his supplement (I encourage writing supplements) 
● Explain to participants that the syllabus is the first way in which the instructor introduces the 

idea of the inclusive classroom. 
○ There are many teaching strategies and design choices that create an inclusive 

classroom, which we’ll talk about throughout orientation. 
 
[Brian] 4:45-4:50: Point participants to outside resources and have participants work with a 

partner and discuss questions 4-5 on the handout “Planning for the First Day of 
Class.” 

 
● [Saskia] Point participants to the Carmen resources for “first day and setting expectations.”  

○ Introduction to Teaching and Learning – Part 1 >Additional Resources on Introduction 
to Teaching and Learning > First Day and Setting Expectations (on page 1). 

● Think/Pair: Get with partner, discuss questions 4-5 on the handout “Planning for the First Day 
of Class.” 

○ Tell participants that there are many different styles of good teaching 
○ Who you are, your students are, and institutional and departmental expectations shape 

the style you choose 
 
VI 4:50-4:55 Collect Questions for Faculty Mentor 
 

● [Saskia] Tell participants that tomorrow a faculty member will join the group as a mentor.  
○ This will present an opportunity for them to ask a faculty member’s perspective on the 

working relationship between TA and lead instructor.  
○ Post question for the faculty member on the Carmen Discussion Board. 

■ Want it to be anonymous? Fill out a card and a facilitator will post the question 
○ This will give participants a chance to experience Carmen from the student side, and 

also get practice with the discussion board posting process. 
 

Note for facilitators: TA facilitators should e-mail their faculty mentors in the evening, prior to the morning 
of Part II of Intro to Teaching and Learning, and remind them to respond to the questions on the discussion 
board. They should plan on including at least ONE video response to model this feature. 

 
 
VII 4:55-5:00 _Overall Wrap-up and Evaluations  

 
[Saskia] 
● Ask and address any remaining participant questions or concerns 
● Address potential feelings of being overwhelmed (people are here to help!) 
● [Brian] Project “First Day Checklist” from Carmen.  

○ Tell them it’s on Carmen, and encourage them to do as much as they can to familiarize 
themselves with the course, their department, and the classroom. 

● Show the “Session Plan” on the back/second page of “Planning for the First Day of Class.”  
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○ Talk about how they can use this to plan their first class, discuss or have participants 
discuss suggestions for what they might do.Preview the schedule for tomorrow. Remind 
participants:  

● That tomorrow is all about things they’ll need while teaching (e.g., understanding student 
learning, teaching methods, getting feedback, a chance to apply and practice. 

○ that they will be in the same place. 
○ that you will begin at 9:00am. 

● Have participants fill out Evaluations 
 
 


