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CHAPTER 1T

Concerted Cultivation
and the Accomplishment
of Natural Growth

Laughi : .
spla%h:;ga?;‘d )czlel.lmg, a wl?lte fourth-grader named Garrett Tallin
o horl:; i nmththe sbwnll)]ming pool in the backyard of his foff.lerr
. e suburbs on a late sprin )
) ; ‘ g afternoon. As
frvheizlir;g& i'lfter a quick dinner his father drives him to soccer O:acmt‘OSt
L) ) s el .
ot n ();‘;)fne of Garrétts many activities. His brother has aiasell)a;l
S s a different locatlgn. There are evenings when the boys’ .
e ) snpplngfal:;lass of wine. Tonight is not one of them. As tl):ey $ari"ts
ge out of their work clothes and i - usn to
et th :
Mf'oancl Mrs. Tallinger are harried. ger the children ready for practicr,
nl i
riding li’(:;lﬂer;:mutes away, a Black fourth-grader, Alexander Williams, is
leather-uphol om a school open house.! His mother is driving their b i
- P oAstered Lexus. It is 9:00 P.M. on a Wednesday eveni e}iﬁe’
1 € .
o ;Tz lsattlred from work and has a long Thursday ahead oflll:fr Shs.
before 9:50 p1-44 50 A.t\él. to go out of town on business and will not rf;turrt:
B v pia,;o .le n Saturday morning, she will chauffeur Alexander to
rehearsal and th sson at 8:15 A.M., which will be followed by a choir
mother, in a ent a soccer game. As they ride in the dark, Alexander’
i > In a quiet voice, talks with her son, asking hi I crs
ing his opinions. ’ g him questions and
Discussio
class child re:iirll);n;:?lfn oy sz children are a hallmark of middle
. Like many middle-class pa p i
hquz.lnd see themselves as “developing” I’I\)] S Wlll!ams and her
ents in a concerted fashi ing exander to cultivate his tal-
shion. Organized activities, established and con-
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trolled by mothers and fathers, dominate the lives of middle-class chil-
dren such as Garrett and Alexander. By making certain their children

have these and other experiences, middle-class parents engage in a

process of concerted cultivation. From this, a robust sense of entitlement

takes root in the children. This sense of entitlement plays an especially
important role in institutional settings, where middle-class children learn
to question adults and address them as relative equals.

Only twenty minutes away, in blue-collar neighborhoods, and slightly
farther away, in public housing projects, childhood looks different. Mr.
Yanelli, a white working-class father, picks up his son Little Billy, a
fourth-grader, from an after-school program. They come home and Mr.
Yanelli drinks a beer while Little Billy first watches television, then rides
his bike and plays in the street. Other nights, he and his Dad sit on the
sidewalk outside their house and play cards. At about 5:30 p.M. Billy’s
mother gets home from her job as a house cleaner. She fixes dinner and
the entire family sits down to eat together. Extended family are a promi-
nent part of their lives. Ms. Yanelli touches base with her “entire family
every day” by phone. Many nights Little Billy’s uncle stops by, sometimes
bringing Little Billy’s youngest cousin. In the spring, Little Billy plays
baseball on a local team. Unlike for Garrett and Alexander, who have at
least four activities a week, for Little Billy, baseball is his only organized
activity outside of school during the entire year. Down the road, a white

working-class girl, Wendy Driver, also spends the evening with her girl
cousins, as they watch a video and eat popcorm, crowded together on the
living room floor.

Farther away, a Black fourth-grade boy, Harold McAllister, plays out-
the public housing project in which he lives.
His two male cousins are there that night, as they often are. After an
afternoon spent unsuccessfully searching for a ball so they could play
basketball, the boys had resorted to watching sports on television. Now
they head outdoors for a twilight water balloon fight. Harold tries to get
his neighbor, Miss Latifa, wet. People sit in white plastic lawn chairs out-
side the row of apartments. Music and television sounds waft through
the open windows and doors.

The adults in the lives of Billy, Wendy, and Harold want the best for
them. Formidable economic constraints make it a major life task for
these parents to put food on the table, arrange for housing, negotiate
unsafe neighborhoods, take children to the doctor (often waiting for city
buses that do not come), clean children’s clothes, and get children to bed
and have them ready for school the next morning. But unlike middle-

side on a summer evening in
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class i
class i::)ret;;s;tit?sls:rzlldu::s do not conslder the concerted development of
o o,f - are):] :- rough 'orgamzed l?isure activities, an essential
il }Fers ' ing. }Inllke the Tallingers and Williamses, these
T i o n;)t ocus on concerted cultivation. For them, the
P inilcs 0 pjrenthood do not lie in eliciting their chil-
dren’s fe adu“,s aI:ld ciq;;(,jan thoughts. Rather, they see a clear boundary
prrueen aduls and 1h renl.]Parents tenf] to use directives: they tell their
chiidren whac o do ather than persuading them with reasoning. Unlike
e wunlt;rparts, who have a steady diet of adult organ-
pzed act Char;cter Ofo; {n[.iz-c_:lass anq poor children have more control
S t c<|3|r eisure activitics. Most children are free to go
el glml‘dianesrlfasc i;}irl;itreli:tlves who prically live close by. Their
Sl :rt e a.ccomphshfnent of nafural growth.?
e o p .cnts' interact with central institutions in
g con,certed e ools, ?vhlch flrmly" and decisively promote strate-
kel vation in c%uld rearing. For working-class and poo
t;x:; t1es,d t f:j cultu.ral.loglc of child rearing at home is out of synch r»)vtll;
o :r;tr::;es ‘of m?tltunons. As a r.esult, while children whose parerllts
_ gies o concerted cultivation appear to gain
ﬁzfﬁment, children such as Billy Yanelli, Wendy Driver, azdsi::io?c{
ister appear to gai i i ,
cor:trair?t in tﬁeir instﬁultrilozrl:;le:}:;::%liZﬁci?se of distance, diseust, and
merica m i
it Eﬁolfig;i tIafnd (LI’ opportu.mt.y,.but it is also a land of in-
e e ifies the larg,el%f invisible but powerful ways that
Carplaid c]l)z'lcts ci'.uldren.s life .experiences. It shows, using in-
e e lmterwews “.nth middle-class (including members
AL t<l:1 asfs), yvorkmg-class, and poor families, that
B le a})flc of_the culeure. In the chapters that lie
g, report h Whu ts ;: intensive observational research for a total
B e ey oo en tf tt::lr .chllc‘iren were nine and ten years old. I
B senine 0;::: ) :;mlly llfe'cohere to form a cultural logic of
E e vonher w?r :, the differences among families seem to
et popen tenz:imng :l patterns. In this historical moment,
B e e ents ¢ |t'0 adopt a cu!tural logic of child rearing that
B by oo tcudtlvatlon of children. Working-class and poor
i acco;n ;;;Shrt: undirtake the accomplishment of natural
long stretches of leisure ti:lr;t (:h:;flmml i
between adults and children ar,ld dail “?Itlated'play’ 'Clea[ e
ey 3 aily interactions with kin. Working-
» despite tremendous economic strain, often have
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with autonomy from adults and control over their
though middle-class children miss out on kin
they appear to (at least potentially) gain
important institutional advantages. From the experience of concerted
cultivation, they acquire okills that could be valuable in the future when
they enter the world of work. Middle-class white and Black children in
my study did exhibit some key differences; yet the biggest gaps were not
within social classes but, as 1 show, across them. It is these class differ-
ences and how they are enacted in family life and child rearing that shape
the ways children view themselves in relation to the rest of the world.

more “childlike” lives,
extended leisure time. Al
relationships and leisure time,

CULTURAL REPERTOIRES
work with children, such as teachers, doctors, and
counselors, generally agree about how children should be raised. Of
course, from time to time they may disagree on the ways standards
should be enacted for an individual child or family. For example, teach-
ers may disagree about whether or not parents should stop and correct a
child who mispronounces a word while reading. Counselors may dis-
agree over whether a mother is being too protective of her child. Still,
there is little dispute among professionals on the broad principles for
promoting educational development in children through proper parent-
ing.* These standards include the importance of talking with children,
developing their educational interests, and playing an active role in their
schooling. Similarly, parenting guidelines typically stress the importance
of reasoning with children and teaching them to solve problems through
negotiation rather than with physical force. Because these guidelines are
so generally accepted, and because they focus on a set of practices con-
cerning how parents should raise children, they form a dominant set of
cultural repertoires about how children should be raised. This wide-
spread agreement among professionals about the broad principles for
child rearing permeates our society. A small number of experts thus
potentially shape the behavior of a large number of parents.
Professionals’ advice regarding the best way to raise children has
changed regularly over the last two centuries. From strong opinions
about the merits of bottle feeding, being stern with children, and utilizing
physical punishment (with dire warnings of problematic outcomes should
parents indulge children), there have been shifts to equally strongly
worded recommendations about the benefits of breast feeding, displaying
emotional warmth toward children, and using reasoning and negotiation

Professionals who
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as mechanisms of pare
ntal control. Middle-cl
o mechanisms. . . e-class parents appear to shi
el behay (I):II;S in alvanety of spheres more rapidly and more thoroughllf;
ing-class or poor parents.’ i
i s.5 As prof i
fhan co wor . professionals have shift
e tOeiilvczilano}r:s from bottle feeding to breast feeding, from stei:
e pare;r;tw;ndhempathy, and from spanking to time-outs, it is
o have responded most g :
i . _ ! promptly. Moreover, i
i eades,f r‘?lddl.e-f:lass children in the United States have had to ll’; e
. :hct ((i) fi;;:mmg fortunes.”” Worried about how their ch'ldace
ead, middle-class parents are i i make
. are increasingly d i
e _ gly determined to
o Ilthelr cl'{lldren are not excluded from any opportunity th m‘ake
e;/[t'l:ll y contribute to their advancement o tha might
iddle-class par e
B pa t:nts who comply with current professional standards
and cngagein g p ’ern of concerted cultivation deliberately try to stim
wiase ther chl ren’s development and foster their cognitive and social
e ;:Omfort fr:ntdmerll]t iamong working-class and poor families to pro
, food, shelter, and other basi i -
o ' sic support requires ongoi
rearin,gg ver .etconomlc challenges and the formidable demands ofgch'r;dg
. 1 i :
B Buc i Stops short of the deliberate cultivation of children and
Lreie e ;lvm'e.s that occurs in middle-class families. For worki
. - . ' l a
poor amilies, sustaining children’s natural growth is vi s
an accomplishment.® rowth s viewed as
What is th i
e )e c&utf:tomf: oflthese different philosophies and approaches to
? Quite simply, they appe
U e ) 1 ppear to lead to the transmissi
mﬁfr ' :“;1‘:'1 ad{/antages to children. In this study, there was u'ts loanf
! ‘ A ite
gore| lealdr?:',] |rt1 mI:d(ciile-class homes than in working—classqand ;l)oolt
5 g to the development of l’
‘ reater verbal agili
abrien & ' ofg agility, larger vocab-
abstraét cg;e comf;)rt with authority figures, and more fa’miligarity :va:)h
cepts. i :
Aract oo v]:ttsh mport‘antl.y, children also developed skill differences
p chi[dreﬁ s i ; authority figures in institutions and at home. Middl
B e s ucl-l as Garrett Tallinger and Alexander Williams learn .
e 0{)&) 0s alfe the. hands of adults and look them in the e e, ?s
= |l ! tllr:terwews, investigators have found that potential emy I.o ;
e impoi-l:; one minute to make a good impression. Resear(l:)hei,s_
PR ncedofl eye contact, firm handshakes, and displayin
N o ses during the interview. In poor families li rold
ster's, howeven family memb amilies like Harold
& e when omversi d:; ers usually do not look each other in
e w ‘ . In addition ij i
iey e in ehboh s e , :Ls Elijah Anderson points out,
E157¢ 100 long The o of call1 e dangerous to look people in
MeAlcee, ot ate ol bt social competence transmitted in the
e, but they are potentially less valuable (in
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employment interviews, for example) than those learned by Garrett
Tallinger and Alexander Williams.
The white and Black middle-class children in this study also exhibited
an emergent version of the sense of entitlement characteristic of the
middle-class. They acted as though they had a right to pursue their own
individual preferences and to actively manage interactions in institutional
settings. They appeared comfortable in these settings; they were open to
sharing information and asking for atrention. Although some children
were more outgoing than others, it was common practice among middle-
class children to shift interactions to suit their preferences. Alexander
Williams knew how to get the doctor to listen to his concerns (about the
bumps under his arm from his new deodorant). His mother explicitly
trained and encouraged him to speak up with the doctor. Similarly, a
Black middle-class girl, Stacey Marshall, was taught by her mother to
expect the gymnastics teacher to accommodate her individual learning
style. Thus, middle-class children were trained in “the rules of the game”
that govern interactions with institutional representatives. They were not
conversant in other important social skills, however, such as organizing
their time for hours on end during weekends and summers, spending
long periods of time away from adults, or hanging out with adults in a
nonobtrusive, subordinate fashion. Middle-class children also learned
(by imitation and by direct training) how to make the rules work in their
favor. Here, the enormous stress on reasoning and negotiation in the
home also has a potential advantage for future institutional negotiations.
Addirionally, those in authority responded positively to such interac-
tions. Even in fourth grade, middle-class children appeared to be acting
on their own behalf to gain advantages. They made special requests of
teachers and doctors 10 adjust procedures to accommodate their desires.
The working-class and poor children, by contrast, showed an emerg-
ing sense of constraint in their interactions in institutional settings. They
were less likely to try to customize interactions to suit their own prefer-
ences. Like their parents, the children accepted the actions of persons in
authority {although at times they also covertly resisted them). Working:
class and poor parents sometimes were not as aware of their children’s
school situation {as when their children were not doing homework).
Other times, they dismissed the school rules as unreasonable. For exam-
ple, Wendy Driver’s mother told her to “punch” a boy who was pestering
her in class; Billy Yanelli’s parents werc proud of him when he “beat up”
another boy on the playground, even though Billy was then suspended
from school. Parents also had trouble getting “the school” to respond t0
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their concerns. :

school, she gaf/e :Z}:ZI;nI\:T Yanellln complained that she “hates” the

face of an important ins[.tess.on in Rowerlessness and frustration in the
Marshall learned to make ::lunon‘ Micclese s sichild s suehfas Stacey
ceeded in making the rule :rsvaor:is icl)jnt[;lr(.)fe;sional|s1, and when they suc-
“cultu ital” (i T e i
lated i:::) Cdairf)fl;:m(}.(f.’ Sklll[:S individuals inherit that can It;hen beedt::;:—'
tions) for the future 1|-r$710 value as they move through various institu-
SR htutions howevc;r h en working-class and poor children confronted
in their favc,>r or did’thcey g;nelrall)’ V}'ere unable to make the rules work
patterns of legitimization); (c)hitr(i:e;af;::: dfor aducllt.hood. Because of these
certed cultivation can gain advantages, | according to the logic of con-
i : : ages, in the form of an emergin
arowth te‘:;"{:; (\lﬂ:‘l:leochlldren ra}sed according to the logic cg>f fasti::;

p an emerging sense of constraint.'!

SOCIAL STRATIFICATION AND INDIVIDUALISM

Public discourse i i i
b th1n America typically presents the life accomplishments
s ;ree;ul't of hlcr or his individual qualities. Songs like “I
A oirs, television show d i
gy : sion s, and magazine articles, cele-
prate e nf(fimdual. Typically, individual outcomes are connect’edele
i I(e ort and talent, such as being a “type A” personality, bei .
e ! : ein
pard . fr, or sho'wmg leadership. These cultural beliefs , 'dga
] chz‘ or Americans’ views of inequality. P
ndeed, Ameri .
P indiVid; A :.rl‘cafls are much more comfortable recognizing the power
P ordcual mltl:'mve than recognizing the power of social class. Studies
ericans generally beli :
’ eve that re ibili i
o e ally be sponsibility for th
peco zend entsl rests on their individual efforts. Less than o};le-fifth e
life B Corenr, re lc{ij,lon, or class as very important for ‘getting aheadse':e
A a . - - [
o llzelre tl?l?iuropeans, individuals in the United States arn
erones Arrley.to elieve the}.' can improve their standard of livin Pui
s tha,t . ricans believe in the American dream: “The Amf ;
e b an(; w[ere lz)lll raised on is a simple but powerful one—i;lcgn
R < your GOCIp ay by tl:ule rules, you should be given a chance to gc)), al;
-given abili i i
e " 7 indiVidgu ver ility W.lll take you.”"* This American ideology
e e s responsible for his or her life outcomes is th
e of the vast majority of Americans, rich and poo o
e re is no question that society is stratified vind
B highly valood ified. As I show in the next
o ‘ ued resources such as the i
nteresting, well payine. and o possession of wealth; having
s ex job; i i
plex job; having a good education;
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are not evenly distributed throughout the society.
ferred across generations: One of the
best predictors of whether a child will one day graduate from college is
whether his or her parents ar¢ college graduates. Of course, relations of
this sort are not absolute: Perhaps two-thirds of the members of society
ultimately reproduce their parents’ level of educational attainment, while
about one-third take a different path. Still, there is no question that we
live in a society characterized by considerable gaps in resources of, put
differently, by substantial inequality. As 1 explain in the next chapter,
however, reasonable people have disagreed about how best to conceptu-
alize such patterns. They also have disagreed about whether families in
different economic positions wghare distinct, life-defining experiences.” !
Many insist that there is not a clear, coherent, and sustained experiential
pattern. In this book, 1 demonstrate the existence of a cultural logic of
child rearing that tends to differ according to families’ social class posi-
tions. I see these interweaving practices as coming together in a messy but
still recognizable way. In contrast to many, I suggest that social class does
have a powerful impact in shaping the daily rhythms of family life.

and owning a home,
Moreover, these resources are trans

THE STUDY

g children through the day, especially for
their parents. When 1 embarked on this study, I was interested in under-
standing that labor process. In choosing to look at families, rather than
just at children or parents, 1 hoped to capture some of the reciprocal
effects of children and parents on each other. My approach also meant
moving beyond the walls of the home to understand how parents and
children negotiate with other adults in children’s lives.

This book is based on intensive “naturalistic” observations of twelve

families (six white, five Black, and one interracial) with children nine and
of a larger study of eighty-

ten years old. The twelve families are part
eight children from the middle-class, working-class, and poor."* (For
details of how the study was done, see Appendix A, Methodology.) I met
most of these children when  visited their third-grade classrooms in an
urban school, Lower Richmond, and a suburban school, Swan (both of
which are described in the next chapter). With the help of white and
Black research assistants, I carried out interviews first with the mothers
and then with many of the fathers of these children. To better understand
the expectations that professionals had of parents, I also interviewed the
children’s classroom teachers and other school personnel.

It is a lot of work to get youn
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From this pool of children the res i
e ‘ ‘ earch assistants and [ selected
e ;v e(:lrtyu:it;!lssuils olidservatlons."" We generally visited each tf‘::lll‘l,;
month. We followed Zgil:r::\m;iéh;:rh:tm . US: sl
o i ents as they went through thei
o :t § orgaisi,z :csl ;hlzy tl(:.ok part in school activities, church serv?cest:?c;
prents organiec b 3', lrl v151ts,‘and medical appointments. Most visits
e avout fhree | aurs, s'omenmes, depending on the event (e.g., an
it m:]c ;plecml extended family event, or a long shopl;ing
L e opgf:r. In most cases, we also arranged one
o eac .amlly s home. Often, especially after the famili
oned v<:’euisr,1 :;dcarr:d tape recorders. e
e wtelc::v ! rt.;)tm('iselves to each family, we said that, following
SR ,[ e wan e t(; !Je treated like “the family dog.”"” We
(e Ourp o er and ignore us, but allow us to hang out with
e Cha,tter \:,)e (s)c;nce I'Imd a more active character. Still, after
children and their p,arcnts s[eetntfslelpp};ec(: lInnt(t)l'lthl‘: o
g the ) e house, we sat on the fl
frich ch rOer :;:)dr;gasnaf;ulle, 1nsn§ted on sitting in the backseat of c(z)::;
e o b croes whi?:t{] outings. Oufside, we played ball with chil-
T i ol ey play'ed w1t.h their friends. Middle-class
i e): I[a)i t q;:lte a b}t of time waiting for adults. We
proies, 100, s 1 ¢ izt n in Appendix A, the rule of thumb was not to
R ;tr:ene unless a child was in imminent danger. We
to feel free to curse in froc:lzv(())fr l;lysa'lf)ollllt e e e
ask{:]d that other normal “guest” r:ﬂ;s (I?L ‘c;,i(s);lc])?vsg o normally and we
nquesti .
4 liVi:g * (())rr:;bg; ::1}111; presinc? ‘chang‘ec.i the dynamics as we were sitting
10 s oo e wr;%cile. evision, riding :.ﬂong in the backseat of the
i the": e ing children get into their pajamas, or sitting
e gOt.used rt (t)u::e, homever, we saw signs of adjustment
.families reported that, especiall ; ; o and Curs.ing increased). Many
B g ooty i s ya ‘ter the initial adjustment, their behav-
e St ways, |f atall.
3 e children found participating in the j j
seepcir}]t:df}tl?ade them feel “special.” They werl;r((i):r:(t)nes?lol);rbr‘ b
ield-worker i i e 4
P i e o e e
B el . » sai ad fun.” Delight in
bly becaues & WZ Sstl;or:gfc;rr l;lhthe wgrkmg—class and poor famil?es, po::
extended family, neibt ese children to meet adults outside of their
, neighbors, and teachers. In middle-class families, chil-
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dren routinely interacted with nonfamilial adules outside of the home

environment of school.

ENDURING DILEMMAS

In a seminar I attended recently, a Black anthropologist rebuffed another
scholar’s statement with the words, “Yes, but that is a white perspec-
tive.” In this line of thought, membership in a particular racial or ethnic
group crucially shapes a person’s intellectual trajectory. Accordingly,
there are those who believe that as a white woman, I should not have
studied Black families. Conversely, they might object to having a Black
research assistant visit a white middle-class family. They assert that it is
more desirable, or even necessary for gays to study gays oF womef to
study women. Some WorTy that outsiders may get it wrong. Others
assert that having white researchers in Black families is not a legitimate

undertaking.
There are no easy answers {0 these contentious debates. In this study,
ndix A for details). But

the design grew out of the local context (see Appe
I have a philosophical difference with the young woman

I question whether something called “a
white perspective” exists.!* To follow out the logic of her critique means
that members of {dominant) racial and ethnic groups ought to refrain
from studying social questions involving dominated groups. This does

not strike me as the best approach for understanding complex social
problems. { ery Black social

It also has the invidious effect of relegating ev
scientist to studying Black Americans rather than whatever suits his or
her fancy.) Moreover, the “groups” at hand are always diverse. What
about members of the same ethnic group who are of a different gender:
Are the walls blocking understanding equally high? In a series of ever-
his tension mean that the only person you can
truly “cross the divide” to study is yourself? This book takes the position
that it is possible for outsiders of a group to study across boundaries. It
reports findings from a study that used ethnographic methods to try to
understand children in a wide variety of social locations: boys and gitls,
middle-class, working-class and poor families, and white and Black fam-
ilies. In addition, the research teams were racially and ethnically diverse
{as well as diverse by social class background), which, as | show in
Appendix A, influenced what we learned in our Visits.

Some reviewers worried that given the contested character of race
relations in the United States, the behavior patterns described in this

more generally,
in the seminar that evening,.

reflecting mirrors, does €
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book might rei .
could beiak:l":)fuotrcc): :Zg:‘tIVC Stel’eowp.es of certain groups. The results
ical conservatives. Some - ;md exploited by others, particularly polit-
results that might b some early readers encouraged me not to report
poor Black families The fto et T S LG
poor white families .as we llacr that the ll}zllnuscript includes portraits OE
hece conecrms. A Jo l-e b]as BFack families did not completely assuage
or, as college student: on. hem Sh e U e
had working-class - (:2):. e road to becoming middle class, even if they
childhoods and their opwn “32 188:;Sp :rz r::aderfs, they will have their own
what they consi . Pt LR G o2 lis T b
become ti;e bazli(:ef: :li)f:opl'lafe. This c'ultural and historical frat?lseecf:r:
class) readers of carlier derlf)tretmg the discussion, Indeed, some {middle-
ing television all da rafts felt :hat a child’s life that consists of watch-
interpretation, thou }I']VYOuId be “boring” or “bad” for the child. This
involving deve,lopmgn; laS r;)oted ina Partifular vision of childhood ._one
i s l-mdn ,ccl;nc?rted cultivation. The historical and cul-
through sha : ers ehefs often are thrown into relief
e ;;,i cfzoss.cultural or historical comparisons.!? cf only
beliefs on’the m;rl;rllsalth f;'th?so ;’:r::rand‘:)’fs Wil.l project their own cultural
“see” alternati ‘ n of projection makes it diffi
although I m:‘ll: :r(:r;cs?élons of child rearing as legitimate. As al crltlzlstu;:)
life, at times I spend m(;r Houe effo.r t fo report the complexity of famil;
chitd reatng than 1 o drawbacks of working sase . oo sl
ap roach. Still. it is 1 . orking-class and poor families’
disI:one dor :lstétt's ": (f:f POSSI!Dl'e that t%le results of this sl:udy czr:llclllise
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edule of organized activities by looking at the
white middle-class family of Garrett Tallinger (Chapter 3) Although the
Tallinger family was wealthier than many, the same patterns appeared
over and over again in other middle-class families. By contrast, children
such as Tyrec Taylor (a Black working-class boy) spent time playing out
side with friends (Chapter 4). Even then, as the case of a white poof girl,
Katie Brindle, shows, mothers engaged in enormous labor to get children
through the day (Chaptet 5). Unlike children in the Tallinger family, both
Tyrec Taylor and Katie Brindle played ina sphere separate from that of

adults.
in Part 11, I show how these differences in the organization of daily life
are also interwoven with language use, with an emphasis on reasoning in
middle-class families and directives in the working-class and poor fami-
lies. I illustrate this with the case of Alexander Williams (Chapter 6), a
boy from a Black middle-class home, and Harold McAllister (Chapter 7),
a Black boy living in poverty.*®
Part 11l demonstrates how parents differ in the ways they monitor and
intervene in their children’s schooling. The case of Stacey Marshall, a
Black middle-class girl whose mother constantly scrutinized and inter-
ceded in her life outside the home, is the subject of Chapter 8. Another
example of this behavior, albeit one where the behavior is much less
effective, is found in the case of Melanie Handlon, a white middle-class
girl (Chapter 9) whose mother’s frequent interventions, particularly
around homework, created unhappiness and conflict. In contrast to their
middle-class counterparts, working-class and poor parents depended on
the leadership of professionals. At times, since the educators expected
parents to follow strategies of concerted cultivation, the results could be
difficult, as with Wendy Driver, who was not reading in fourth grade
(Chapter 10). Other times, working-class parents found themselves pow-
d, as standards of behavior they felt were appropriate

erless and frustrate
(such as self-defense on the playground or hitting a child for purposes of
f child

discipline) were denigrated and, indeed, seen as possible signs ©
abuse. The case of Billy Yanelli (Chapter 11) shows these tensions.

in the conclusion, Chapter 12, | revisit the general question of the
influence of social class on daily life. T point t0 important ways that
social class did not appear to matter in shaping daily life in such areas as
neatness, order, and sense of humor. Overall, however, 1 identify impor-
tant ways that class shapes the logic of child rearing in the home and the
value these strategies are accorded as children move into the rest of the
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